The purpose of this study is to examine the correlates of effective instructional supervision in secondary schools in Bayelsa State. A critical examination of all the policies and personnel put in place by the government to achieve the aim of supervision of instruction in secondary school in Bayelsa State were elucidated. The study involved empirical design with the stratified population of fifteen (15) secondary schools, comprising three hundred (300) teachers and sixty (60) supervisors (Principals) randomly selected from three geo-political zones (Sub divided into: Riverine, Upland and Midland). The research instrument used for the study was rating scale consisting of five (3) research questions. The analysis involved the use of mean and standard deviation, why the hypotheses were analyzed using Z-test at 0.05 level of significance.
Introduction
Supervision is an important function for school administration. It is located at different levels of the superstructure that set up the schools firstly, government supervises schools by laying down the general and fiscal policies of how the school system is run. The ministry of education and other agencies are set up as well to monitor the activities of the school and teachers to ensure quality supervision. Therefore, supervision is one of the administrative tasks in any school and could be traced to the missionaries who introduced formal education to Nigeria. There had been informal forms of instructions, which involved the "handing" down of wisdoms from the old to the young, even at this level, such activities were supervised.
Today's secondary schools are more complex to the one-room neighbourhood schools of decades past. There exists nascent population explosion in our secondary schools, which makes it possible for a class to have as many as eight to ten streams of seventy to hundred students in each class despite the educational regulation policy of one teacher to at most forty student (1:40). Alsothe faculty and services in secondary schools are becoming increasingly tasked to manage, but the social expectations from the schools are becoming extremely demanding.
 Designing of procedures affecting the ends to be met through activities such as classroom visitation, individual conferences with teachers, and teachers rating (for beginning teachers) and upgrading of old-fashioned teachers. Also substitution of teachers or replacement of weak/failing ones.
 Selection of good textbooks and other instructional materials for use by teachers in unit or micro teaching.
 Organization of conferences and workshop for teachers.
 Assisting teachers in administering test and interoperation of results and use of data preparation of manual and bulleting to highlight or update information.
 Development of evaluation techniques.
 Demonstration of class co-ordination.
 Acting as consultants for local facilities and developing plans for reporting pupils' activities/ programmes to parents.
 Preparation of annual reports, which should serve as evaluation of supervisor's work for the year and a plan for the future.
Supervision concentrates more on monitoring and harmonization of all the activities necessary for achieving the objectives set up for the school. Supervision according to Obagah (2001) is the process of bringing about improvement in instruction by working with the people who are working with pupils. He went further to say that supervision is a process of stimulating growth and means of helping teachers help themselves. It is a process of releasing energies of people in creative ways to solve individual and common problems. Nwaogu (2000) , writing on the meaning of supervision, supervision is the process of bringing about improvement in instruction by working with people who work with pupils. Still on supervision, he continued the process of supervision is to facilitate learning of pupils. Adequate supervision therefore is concerned with making adequate provision for all of the conditions which are essential to effective learning through effective teaching.
Instruction is the purposeful direction of the learning process. Classroom instruction is a bilateral activity between teaching and studying. Both the teacher and students are active participants in the learning process, each with their respective responsibilities. According to Gagne' (2000) , instruction means arranging the conditions of learning that are external to the learner. These conditions need to be constructed in a stage-by-stage fashion, taking due account at each stage of the just previously acquired capabilities of the learner, the requirements for retention of these capabilities and the specific situation needed for the next stage of the learning.
Instruction is aimed at changing behaviour, so it is useful to think of a unit of instruction as being built around desired behaviour that is the learning outcome.
From the above definitions, it is seen that instruction is purposeful in directing learning process. It is a vitally important classroom activity that involves both the teacher (as the instructor) and students (as learners). Therefore, it makes the need to supervise instruction more important and inevitable to achieve educational goals.
Concept of Instructional Supervision
Wiles and Lovell (1992) defined supervision of instruction as the maximum development of the teacher into the most professionally efficient person he or she is capable of becoming. This definition therefore indicates that supervision is all about promoting leadership and teachers' growth in educational practices. Nwaogu (2000) view supervision of instruction as a process or an activity by which an individual or a group of individuals by means of advising and stimulating interest in teachers and pupils help to improve teaching and learning situations in educational institutions. It is also the process of assisting the teacher to improve himself and his instructional abilities so as to enhance effective teaching and learning. So if instruction is not achieved there is something wrong with the supervision.
Again it can be seen from this definition that supervision is supposed to help teachers help (improve) themselves. The supervisor ensures that the teacher teaches in such a way that the child understands so that he acquires the abilities, the skills, and attitudes stated in the objectives of instruction.
Supervision of instruction is "a complex process that involves working with teachers and other educators in a collegial, collaborative relationship to enhance the quality of teaching and learning within schools and that promotes the career long development of teachers". According to Oliva and Pawlas (1999:11) , "supervision of instruction is a means of offering to teachers specialized help in improving instruction". It is clear that these definitions revolve around helping teachers, facilitating and improving instructions. This obviously indicates that there are two interacting aspects of the instructional supervisory process: the supervisor and the teacher.
Research Problem
Despite several studies undertaken to solve the problem associated with the quality of instructional supervision in schools, the problem of quality instructional supervision in Bayelsa State still persists due to poor accessibility in the riverine regions, finance, quality of supervisors etc. For one thing, supervision of instruction is intended to improve school performance and school failure is still the worry of most stakeholders. One therefore, wonders as to what makes effective supervision and how they relate to effective instruction resulting in the success of the school. In dealing with this, what comes into mind immediately are the school infrastructure, the quality of the teacher, the motivation of the supervisors, the quality of the supervisors and the location of the school. These may make a difference and may be related to effective supervision and also school performance.
Purpose of the Study
The purpose of this study is to examine and analyze the factors influencing effective instructional supervision in secondary schools in Bayelsa state.
Specifically, the study is aimed at determining the: 1) Correlates of effective instructional supervision in secondary schools.
2) Importance of incentive and motivation as compared to the amount of output of the supervisors.
3) Efficiency and effectiveness of supervision in secondary schools.
4) Supervisor's attitude to various locations of schools, considering distance from homes and offices.
5) Levels of exposure, quality and numbers of supervisors and teachers have on supervision.
Research Questions
1) Does incentives and adequate remuneration of staff a correlate to effective instructional supervision in secondary schools?
2) Do the quality and quantity of supervisors/teachers correlate to effective instructional supervision in schools?
3) Is school location a correlate to effective instructional supervision in secondary schools?
Research Hypothesis
1) There is no significant relationship incentives and adequate remuneration of staff to effective instructional supervision in secondary school.
2) There is no significant relationship between quality and quantity of supervisors/teachers to effective instructional supervision in secondary school.
3) There is no significant relationship between school location and effective instructional supervision in secondary school.
Methodology
A descriptive research survey design was used in the study. The population of the study comprised two hundred and forty three(243) secondary schools in Riverine, Upland and Midland of Bayelsa state. A total of 360 respondents consisting of 60 school principals and 300 teachers formed the sample of the study. Self designed instruments tagged Correlates of Effective Instructional Supervision in Secondary Schools (CEISISS) was used to collect data for the study. The data collected were analyzed using mean and standard deviation for the research questions, and Z-test was used for analyzing the hypothesis. The hypothesis formulated was tested at 0.05 level of significance.
For decision making, 2.50 would be used as the criterion mean, any item that attained a response mean score of 2.50 and above was accepted otherwise it would not be accepted. The data would be collated item by item and analyzed by merging of research questions and hypothesis table together.
Results
Data were analysed and results were presented according to the research questions.
Research Question One
Does incentives and adequate remuneration of staff a correlate of effective instructional supervision in secondary school Table 1 shows that mean ratings of 3.18 and 3.53 respectively which are greater than the standard reference mean of 2.50 indicates that teachers were of the view that Salaries of Staff and Provision of Materials needed for supervision contributes to effective instructional supervision in secondary schools. However, mean rating (1.94), (2.14) and (2.05) respectively which are less than 2.50 indicates that the teachers were of the view that incentives, motivation and salary increment do not necessarily contribute to effective instructional supervision in secondary schools. The values of standard deviations obtained as shown in the table above indicates that teachers were homogeneous in their response. Table 2 shows that mean ratings of 3.05 and 3.40 respectively which are greater than the standard reference mean of 2.50 indicates that supervisors were of the view that salaries and provision of materials needed contributes to effective instructional supervision in secondary schools. However, mean rating (2.02), (2.0) and (1.95) respectively which are less than 2.50 indicates that the supervisors were of the view that incentives, motivation and salary increment do not necessarily contribute to effective instructional supervision. The values of standard deviations computed as shown in the table above indicates that the supervisors were homogeneous in their responses. 
Research Question Two
Does the quality and quantity of supervisors/teachers correlate to effective instructional supervision in schools. Table 3 revealed that all the mean ratings obtained for the attributes of quality and quantity of supervisors and teachers measured, were greater than the standard reference mean of 2.50. This indicates that the teachers were of the view that attributes of supervisors/teachers such as: selection and recruitment of qualified supervisors/teachers (3.07), provision of materials needed for supervision (3.08), regular in-service training (3.14), availability of enough qualified supervisors (2.98) and employment of subject experts in supervision (2.95) contributes to effective instructional supervision in secondary schools. The values of standard deviation obtained indicate that the teachers were homogeneous in their responses. Table 4 shows that all the mean ratings obtained for the various attribute of enough qualified supervisors were greater than the standard reference mean of 2.50, which affirmed that the supervisors were of the view; selection and recruitment of qualified supervisors (2.93), provision of materials needed for supervision (3.02), regular in-service training of supervisors (2.83), availability of enough qualified supervisors (3.03) and employment of subject experts in supervision (3.07) contributes to effective instructional supervision in secondary schools. The values of standard deviation obtained as shown in the table indicates that the supervisors were homogeneous in their responses. 
Research Question Three
Is school location a correlate to effective instructional supervision in secondary schools. Table 5 reveals that mean ratings of 1.38, 2.05 and 2.13 respectively which are less than the standard reference mean of 2.50 indicates that the teachers were of the view that attributes of school location such as school located in riverine areas with difficult terrain (1.38), schools located along bad roads (2.05) and schools located in distant rural areas with lack of access roads (2.13) does not contribute to effective instructional supervision. However, mean rating of 2.98 and 2.95 which is greater than 2.50 indicates that the teachers were of the view that school located in rural and urban areas with good roads contributes to effective instructional supervision. The values of standard deviation obtained indicate that the teachers were homogeneous in their response. Table 6 shows that the mean ratings of 2.27, 2.17 and 2.02 respectively which are less than the standard reference mean of 2.50 indicates that supervisors were of the view that school located in riverine areas with difficult terrain (2.27), schools located along bad roads (2.17) and schools located in distant rural areas with lack of access roads (2.02) does not contribute to effective instructional supervision. Meanwhile, the mean rating of 2.76 and 2.68 respectively indicates that schools located in urban and rural areas with good roads contribute to effective homogeneous in their responses. 
Analysis of Research Hypotheses

Research Hypothesis One
There is no significant relationship in the mean ratings of teachers and supervisors on the contribution of incentives and adequate remuneration of staff to effective instructional supervision in secondary schools. Table 1 shows that the null hypothesis on Z-test of relationship in the mean ratings of teachers and supervisors on the contribution of incentives and adequate remuneration of staff to effective instructional supervision was rejected at 0.05 level of significance, where the degrees of freedom (358) is at infinity (α).
Hence, there is a significant relationship in the mean ratings of teachers and supervisors on the contribution of incentive and adequate remuneration of staff to effective instructional supervision. However, recall that the mean rating of teachers is 3.28, while that of supervisors is 2.96. The two mean rating are greater than 2.50, which mean that both teachers and supervisors agreed that provision of incentives and adequate remuneration of staff contributes to effective instructional supervision in secondary schools.
Research Hypothesis Two
There is no significant relationship in the mean ratings of teachers and supervisors on the contribution of quality and quantity of supervisors to effective instructional supervision in secondary schools. Table 2 shows that the null hypothesis on Z-test of relationship in the mean ratings of teachers and supervisors on the contribution of the quality and quantity of supervisors to effective instructional supervision was accepted at 0.05 level of significance, where the degrees of freedom (358) is at infinity(α). Hence, there is no significant relationship in the view of teachers and supervisors on the contribution of quality and quantity of supervisors to effective instructional supervision. Recall that the mean rating of teachers is 3.07, while the mean rating of supervisors is 2.95. The two mean are greater than 2.50, which means that teachers and supervisors contribute to effective instructional supervision in secondary schools.
Research Hypothesis Three
There is no significant relationship in the mean ratings of teachers and supervisors on the contribution of school location to effective instructional supervision in secondary schools. Table 3 shows that the null hypothesis on Z-test of relationship in the mean ratings of teachers and supervisors on the contribution of school location to effective instructional supervision in secondary schools was accepted at 0.05 level of significance where the degrees of freedom (358) is at infinity (α). Hence, there is no significant relationship in the views of teachers and supervisors on the contribution of school location to effective instructional supervision. It could be recalled that the mean rating of teachers is 2.14, while the men rating of supervisors is 2.31. These two mean ratings are less than the standard reference mean of 2.50, which means that school location do no contribute significantly to effective instructional supervision in secondary schools.
Discussion of Findings
Investigation has shown that inadequacy of number of teachers, lack of incentives and motivation to supervisors, inadequacy of number of supervisors of education and inaccessible schools are the major factors identified as militating against supervision of instruction in schools. Osuji (2001) , Ehiametor et al (2000), Hassan (1999) , Dodd (2003) have identified these factors as militating against supervision of instruction in schools. This strongly indicates that these problems are not new but perennial to supervision of instruction in schools in Nigeria.
The implication is that the use of unqualified teachers makes the work more difficult. It is the responsibility of the supervisors to help these unqualified teachers to improve their standards through in-service training and through advisory assistance. For supervision of instruction to be effective, emphasis must be laid on the improvement of teachers in helping pupils to become independent learners. There supervised teachers should be taught to allow students to become self-dependent and self motivated with a corresponding increase in students and schools. For good quality education in Nigeria, there must be a good supply of quality teachers, who must be encouraged through in-service training and exposed to educational gadgets to improve instruction.
Summary
From the analysis of data and the discussion of the major findings obtained from the research on the research questions, the following summaries are made:
• Incentives and motivation is a major factor that influences an effective instructional supervision in schools.
• Quality and number of supervisors/teachers is seen as a major factor that influences an effective instructional supervision in schools.
• School location was also seen as another factor that influences an effective instructional supervision in schools.
Conclusion
The following conclusions are supported by the findings in this research work; the importance of supervisors' demographic variables as well as status and perception cannot be overestimated. Again, high quality and number of teachers improves supervision of instruction in schools. Incentives and motivation schemes for supervision promote instructional supervision of school. A high level quality and number of supervisors improves instructional supervision of schools.
The work of Wiles (1998 ), Ogunsaju (2003 and Herzberg (2001) , that adequate incentives and motivation promote instructional supervision. The emphasis here is that Inspectorate of Education should not neglect the supervisors and teachers' welfare, which is important in making effective supervision of instruction. Supervision should be seen as a service rendered to both schools and teachers including their welfare, in that the supervisors and teachers are motivated to do their work properly by provision of incentive and motivation to supervisors and teachers. In other words, supervision is a service that provides the teachers the opportunity to interact with the authority, a process of give and take, which will result to improved instructional method that will equally lead to supervisor/teacher satisfaction. The supervisory function of the State Education board is a part of personnel administration geared towards improving the work attitude and effectiveness of the supervisors/teachers and should therefore be more regular, broad in outlook than is the practice now. Effective and frequent supervision will help to develop the potentials of the supervisor/teachers and this will in turn lead to improvement in instructional supervision and job satisfaction among both the supervisors and teachers.
Teachers performed better when supervision is regular; improve training and exposure of teachers to educational modern technology (gadgets) improved instruction. Regular payment of salaries makes supervisors zealous to supervise and provision of transportation allowance makes supervision of instruction worthwhile especially in the riverine areas.
Recommendations
1) i
Provision of health care benefit makes for better participation of staff in instructional supervision of schools.
ii
Housing allowance ensures the comfort of staff, selection and recruitment of qualified supervisors improves supervision of instruction in schools.
2) The supervisors should have a minimum of five years of teaching experience. Professional training in school supervision, management changes innovation, educational law and general management of secondary schools should be offered in the universities.
3) Ministry of Education should meet up with the civil responsibility by updating the inspectorate/supervisory department with modern gadgets and information to their staff. 4) Frequent in-service training for supervisors and teachers of education. After recruitment, supervisors of education and teachers should be allowed and encouraged to participate frequently in State and National conference, seminars, workshops and other staff development activities that will enable them grow in their jobs and keep abreast of the times and innovations. With frequent training, supervisors and teachers will be exposed to the roles of teacher and supervisors. Moreover, in-service training also serves as incentive for staff retention. 5) Supervisors-teacher ratio should be increased to a reasonable level. More supervisors of education should be hired. When this is done, every teacher will have an opportunity of meeting with a supervisor. 6) Government should provide vehicles and boats dedicated for supervision. All unserviceable vehicles and boats should be repaired and put to use. Government should also maintain access roads to schools, and clear inland waterways of water hyacinths and abandoned boat and ships, this will improve the attitude of work efficacy. 
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